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Abstract

Practical English communication for EFL students is wholly based on their vocabulary.
However, learner autonomy (LA) is critical for EFL students’ vocabulary acquisition. The purpose of
this research is to find out the viewpoints of students regarding LA when it comes to acquiring
English vocabulary. There were 100 students from the college majoring in English Language
Education Department completed the closed questionnaire, and 7 students participated in semi-
structured interviews. The research established that while participants intellectually recognized the
relevance of LA in learning English vocabulary, they demonstrated a lack of interest in LA in learning
English vocabulary on an emotional and behavioral level. These findings may help explain how to
improve English teaching and learning, particularly English vocabulary teaching, in the context of

other comparable EFL and research.
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L. Introduction

Numerous  researchers (e.g,
Algahtani, 2015; Alharbi, 2015, Yawiloeng,
2020) cdlaim that vocabulary is critical for
language learning since it helps learners
support the four language skills. Ahmadi
et al. (2012) also shown that vocabulary is
critical at all stages of a learner’s language
development. Moreover, without the
essential vocabulary, it is hard for a
student to converse. Indeed, a number of
researchers in the field of vocabulary (e.g.,
Mulder et al, 2019, Asllani & Pacarizi,
2021; Bartolotti & Marian, 2017) believe
that communication without syntax and
grammar is feasible, but not without
vocabulary. Thus, it cannot be argued that
without a vocabulary, learners would be
unable to communicate their ideas,
emotions, or feelings and will be unable to
comprehend  written and  spoken
materials. Thus, vocabulary acquisition is
a critical aspect of achieving a good degree
of language competency (Sa’D & Rajabi,
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2018). The concept of learner autonomy
(LA) has been widely promoted as a
viable alternative  technique (e.g,
Intraboonsom et al., 2020; Swatevacharkul
& Boonma, 2021; Lenkaitis, 2020; Basri,
2020), and has been stressed in
educational settings, notably in language
learning (e.g, Yasmin & Sohail, 2018;
Mario & Chenyalin, 2019; Yasmin et al,,
2020; Chiknaverova, 2018). According to
Kidd et al. (2018), the ultimate goal of
language acquisition is “independent
learning” in all facets of language. Thus,
supporting students in developing the
ability to absorb vocabulary
independently is a critical component of
ESL/EFL teacher training in terms of
vocabulary.

However, it appears that in the
context of Indonesia and other EFLs, the
importance of LA content in acquiring
English vocabulary has been understated
(e.g, Alfadil, 2020; Thompson & von
Gillern, 2020). Many EFL students
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continue to be trained passively and with
a teacher-centered perspective (Caselli &
Pyers, 2020), and their present vocabulary
mastery is still restricted as a result of their
concentration on memorizing the lengthy
lists of English vocabulary supplied by the
EFL instructor (Restrepo Ramos, 2015).
Besides, rather than learning the language
on their own, learners are given
terminology (e.g., Sok & Han, 2020; Bisson
et al,, 2014). Thus, this study will examine
students” opinions regarding LA when it
comes to acquiring English vocabulary in
a collegiate setting. The study topic is,
‘How do students majoring in English
education feel about using LA to acquire
English  vocabulary?  Scholars and
academics have defined the word “LA” in
a variety of ways (e.g., Kidd & Donnelly,
2020; Kidd et al, 2018, Werker, 2018;
Mohamad Nor & Rashid, 2018). Kidd &
Donnelly (2020) describe LA as the
capacity of a student to guide his or her
own learning. Similarly, Cakiroglu (2018)
defines LA as “the capacity and
willingness of the learmer to make
autonomous  choices.”  Furthermore,
Hartshorne et al. (2018) defined LA as “the
capacity to appraise one’s own learning
responsibility.” In a similar vein, Werker
(2018) defines LA as “the capacity to
manage learning and content,” and other
researchers (e.g, Hohle et al, 2020;
Cakiroglu, 2018; Brandt et al., 2012; Broad
& Columbia, 2020) have demonstrated
that LA is a complex process in which
learners must develop into more active
and autonomous agents both inside and
outside the dassroom. In summary,
learner autonomy is defined in a variety of
ways. LA is defined in this study as a
learner’s desire and capacity to take
responsibility for their own learning.
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Vocabulary —acquisition is a
substantial obstacle for language learners
(Hohle et al, 2020), as without the
essential vocabulary items, learners
cannot communicate. However, because a
learner cannot learn all of the vocabularies
in a single language session, he or she
must discover additional effective
methods for acquiring the language’s
vocabulary. LA is a powerful tool for
vocabulary acquisition since it delivers
several benefits to students (Gan et al.,
2018). Not only can LA improve learners’
motivation to acquire vocabulary more
successfully, but it also provides more
possibilities for language conversation.
Moreover, it takes into account the
learners’ unique requirements and talents.
Besides, it enhances learners’
preparedness for active learning and aids
in their confidence development. On the
other hand, Nada (2015) asserts that LA is
extremely beneficial for the following two
reasons. The first reason is that LA aids in
the development of learners’ learning. The
second purpose is to assist learners in
developing an engaging motivation to
study. As aresult, the significance of LA in
the language acquisition process cannot
be overstated. Throughout the process,
the attitude was a critical component in
helping to construct LA. According to van
den Berg & Klapwijk (2020), a positive
attitude is a critical element in the
development of LA.

Attitudes  are  defined as
“psychological inclinations reflected in the
degree to which one likes or dislikes a
specific thing” (Shirbagi, 2010), and they
are composed of three components:
cognitive, emotional, and behavioral
(Culhane, 2004). Cakir (2020) asserts that
students’ attitudes have a major impact on
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their behavior and performance. Attitudes
can have an impact on how learners think,
feel, and act. In other words, attitudes are
believed to have a significant effect on all
decisions and acts (e.g., Shirbagi, 2010;
Zainal Abidin & Lock Kim Wai, 2020;
Zulkefly & Razali, 2019; Mahdikhani,
2016). Wesely (2012) argues that “attitudes
and Dbeliefs are components of the
construct that defines, describes, and
explains the forms and content of mental
states thought to influence a person’s
behavior’. Moreover, Kidd & Donnelly
(2020) indicates that language acquisition
success is influenced by not just
intellectual capacity but also attitude. On a
more academic level, Zulkefly & Razali
(2019) observes that student attitudes have
been identified as a significant predictor of
learning results. There are two sorts of
attitudes: positive and negative. A student
who is passionate about the target
language will work hard in dass and
study diligently. On the other side, a
pessimistic mindset might undermine
language learning’s continuation.

The  previous study has
demonstrated that research has been
conducted in a variety of areas of LA in
English acquisition. Numerous studies
have studied attitudes about LA in the
context of English acquisition (e.g., Jacoby
& Lesaux, 2019; Al Zoubi, 2018; Al-Nasser,
2015; Mustafa et al, 2019). Jacoby &
Lesaux (2019) did an intriguing study on
knowledge acquisition and advancement
by demonstrating that this assumption
applies to Head Start instructors dealing
with an increasing number of youngsters
learning several languages. Twenty Head
Start instructors teaching classes with a
majority of Latino DLL children
participated in this qualitative study
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through interviews that featured practice-
based vignettes for participants to assess
and respond. Teachers say that they feel it
is critical to building social-emotional
skills in DLL children, adding that these
abilities serve as the foundation for
supporting DLL children’s English
proficiency. Moreover, the participating
instructors stated that they thought that
including Spanish in the classroom will
aid in the development of social-
emotional skills in DLL children, therefore
facilitating their eventual acquisition of
English. Finally, the interviews indicated
that the participating instructors thought
that in a preschool environment, English
proficiency comes spontaneously and
effortlessly.

Researchers have investigated
strategies for language learners in general
and vocabulary learning in specific in the
Indonesian language context (e.g., Lestari
& Hardiyanti, 2020; Nurapriani et al,
2019; Cahyono & Widiati, 2015). Lestari &
Hardiyanti (2020) performed a qualitative
study in which they examined the
experiences of Indonesian students who
used English songs as a medium for
independently  acquiring  vocabulary
outside of the classroom. The data were
gathered through in-depth interviews
with  four  second-year  English
Department students who stated that they
used English songs to assist them in
independently acquiring vocabulary. The
interview revealed that participants
preferred songs with slow beat tempos in
order to obtain a good comprehension of
the lyrics. Moreover, they reported that
their choice of English songs was
motivated by their desire for authentic
and contextual exposure to the English
lexicon, representation of learners’ feelings
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and emotions through songs, a sense of
the pleasant atmosphere created by the
song, and retention of vocabulary. While
listening to English music, participants
used cognitive and metacognitive
techniques to aid in the successful
acquisition of vocabulary. Finally, this
research proposes the role of instructors in
increasing student autonomy when it
comes to vocabulary acquisition through
English songs. Cahyono & Widiati (2015)
discuss different aspects of teaching EFL
vocabulary and link them to the broader
context of teaching second/foreign
language vocabulary. They also evaluate
current research findings and practice in
the Indonesian setting for teaching and
learning EFL vocabulary.

II. Method
2.1 Research Location and Participants
This mixed-methods study is
conducted in an academic context. The
research enrolled 100 first- and second-
year English majors who were randomly
chosen to complete the questionnaire.
There are 42 male students and 58 female
students, as indicated in Table 1. Over half
of students (72%) spent less than an hour
per day learming English vocabulary,
while a minority (4%) spent more than
two hours each day. Further, 16% spent
an hour, and 8 percent spent one to two
hours. Ten students were chosen at
random from 100 individuals to
participate in a semi-structured interview.
They are chosen based on their
volunteerism and the number of hours
they devote to language study each day.

Table 1. General Information on the Participants in the Research

No. Information N=100
F %
1. Gender Male Students 42 42
Female Students 58 58
2. Daily hours spent studying English vocabulary Less than 1 hour 72 72
About 1 hour 16 16
1-2hours 8 8
More than 2 hours 4 4

2.2 Research Instruments

Specifically, two research tools for
data gathering: dosed questionnaires and
semi-structured interviews were
employed. The questionnaire is divided
into two sections: Part A collects
demographic information about
respondents; Part B (primary content)
elicits information on the respondent’s
attitude regarding using LA to acquire
English vocabulary. The primary content
consists of twelve closed items on a five-
point Likert scale (from strongly disagree
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to strongly agree). The first eight items
address the essential nature of
autonomous English vocabulary
acquisition (the cognitive component),
whereas the ninth through twelve items
address the desire to acquire autonomous
English vocabulary (affective & behavioral
components). The questionnaire was
translated into Indonesian to guarantee
that respondents could reply without
encountering linguistic obstacles. All
surveys had a Cronbach’s alpha value of
0.79, suggesting that they were extremely
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trustworthy. Three key questions were
included in the semi-structured interview
in order to elicit specific information
regarding  participants’  perspectives
toward LA in the context of English
vocabulary learning. Interviews were held
in Indonesian to ensure that students
could express their thoughts and
emotions entirely.

2.3 Procedures for Data Collection and
Analysis

In terms of data collecting, they
were used following a trial of the official
questionnaire and interview technique.
Directly delivered questionnaires and
instrucions ~ were  followed.  The
questionnaire took respondents roughly
15 minutes to complete. Following that,
the questionnaire was returned. Then, 7
students were asked to participate in a
semi-structured face-to-face interview.
Interviews were placed during and after
class. The interviewees were briefed on
the interview process. Each interview
lasted between twenty and twenty-five
minutes. All interviews were taped in
order to do additional analysis. In terms of
data analysis, SPSS was used to examine
quantitative data from surveys using
descriptive  statistics, whilst content
analysis was used to analyze qualitative

data from interviews. To ensure the
qualitative data analysis’s validity and
reliability, two academics specializing in
English studies were requested to re-
analyze three randomly selected portions
of the data. At least 96 percent of results
must coincide among investigators.

IIL Finding and Discussion
3.1 Finding
1) Attitudes of English Language
Education Department students about
the use of LA in English vocabulary
instruction

As indicated in Table 2, the
average score for students majoring in
English education as a whole in terms of
their attitude toward LA in acquiring
English vocabulary was 3.305 (out of 5).
The mean score for the significance of
independent English vocabulary mastery
was relatively high (Group 1: M =4.16, SD
= (.74); nevertheless, the mean score for
personal interest in English vocabulary
acquisition was fairly low (Group 2: M =
245, SD = 0.71). Individuals are cognizant
of the necessity of autonomously
acquiring English vocabulary at the
cognitive level, but are disinterested and
disconnected at the affective and
behavioral levels.

Table 2. Attitudes of English Language Education Department Towards LA in English Vocabulary Learning

N Mean Std. Deviation
Component of cognitive 100 41600 74833
Components of cognitive 100 24500 71598
[Valid N (listwise) 100 3.305 73215
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2) Attitudes of English Language
Education Department Students
Towards LA in English Vocabulary
Leaming in Terms of the Cognitive
Component

Table 3 demonstrates the crucial
importance  of individual English
vocabulary mastery. Cognitively,
participants unanimously agreed that
“English language learning requires
autonomous vocabulary acquisition” (No.
2: M=4.65, SD=0.55) and “Autonomous
English vocabulary acquisition is critical
for English language learning” (No. 1:
M=4.59, SD =.57). Besides, they believe that
English vocabulary
acquisition aids in their improvement of
their speaking ability (No. 4: M =4.10, SD

autonomous

=73), autonomous English vocabulary
acquisition aids in the development of
their listening ability (No. 5: M = 4.07, SD
=72), autonomous English vocabulary
acquisition assists them in improving their
reading ability (No. 6: M =4.56, SD = 0.64),
English vocabulary
acquisition assists them in improving their
writing ability (No. 7: M = 4.45, SD = (0.64),
and autonomous English vocabulary

autonomous

acquisition aids in their comprehension of
English grammar (No. 8& M = 4.08, SD =
0.73). Participants, on the other hand,
thought that independent English
vocabulary  mastering  “aided in
strengthening their English abilities” (No.
3:M=4.06, SD =72).

Table 3. Attitudes of English Language Education Department Students Towards Language Acquisition in
English Vocabulary Learning (Cognitive Component)

N Mean Std. Deviation

Autonomous Enghsh vocabulary acquisition is critical for Englishi 100 45900 57002
Jlanguage learning
Enghsh language learning requires autonomous vocabulary] 100 46500 55730
acquisition
Autonomous English vocabulary acquisition aids in my language 100 40600 3
competence development
Autonomous English v.ocabu}a?ry acquisition aids in the 100 41000 73168
|improvement of my speaking ability
Autonomous Engh.sh Yocabl.#ary acquisition aids in the 100 40700 7809
development of my listening ability
Autonqmous Engl.lsh v.o.cabulary acquisition assists me in| 100 45600 A7
Jimproving my reading ability
Autonqmous Eng.hsh \{c?cabulary acquisition assists me in| 100 44500 A5y
Jimproving my writing ability
Autonomouts Enghsh. vocabulary acquisition aids in my] 100 40800 73416
comprehension of English grammar
[Valid N (listwise) 100

Qualitative ~ analysis  found I believe that studying English vocabulary
consistent  tendencies ~ with  the individually is critical because it enables

respondent’s questionnaire, stressing the

necessity of autonomy in the growth of
English vocabulary. They share the
following characteristics:
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me to more thoroughly comprehend the
new terms I am learning in class and, from
there, to better comprehend and retain
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information from prior courses and
vocabulary (A1).

I feel that LA is critical and
required for the learning of other English
skills. While I recognized that the
assistance of English lecturers and
classmates was really beneficial, they were
not always available (A2).

For me  gaining English
vocabulary independently is critical
because I feel that the more vocabulary I
acquire on my own, the better my English
will be (A3).

3) The Affective and Behavioral
Components of English Language
Education = Department  Students’
Attitudes

As illustrated in Table 4,
participants” emotional attitudes about “I
find it fascinating to study English
vocabulary independently” (No. 1: M =
288 SD = 0.68) and “ I like learning
English language on my own” (No.2: M =
294, SD = (0.72) are unclear. Concerning
the behavioral component, the students
did not “establish objectives for self-
directed English vocabulary acquisition”
(No. 3: M =256, SD = 0.60) or “frequently
review vocabulary before class” (No. 4: M
= 237, SD = 059). Additionally, the
standard deviation for items 1, 2, 3, and 4
was quite large, indicating that the
participant’s responses to these questions
were quite dispersed.

Table 4. The Affective and Behavioral Components of English Language Education Department Students’

Attitudes
N Mean Std. Deviation

[ find it fascinating to study English vocabulary independently. 100 2.8800 68579

[ like learning the English language on my own. 100 2.9400 72223

I estabhsh objectives for self-directed English vocabulary] 100 25600 60836
acquisition.

[ frequently review vocabulary before class. 100 2.3700 59722
[Valid N (listwise) 100

The findings from the semi-
structured interviews confirmed some of
the questionnaire’s conclusions. For
instance, several students stated that: “It's
really tough for me to pick up
terminology on my own after class.”
Although most of them are urged by their
lecturers to  acquire  vocabulary
individually, we are unsure how to do so.
As a result, I generally save time for
vocabulary study immediately before a
test or exam (A4).
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I confess that I am uninterested in
expanding my vocabulary. I understand
why it is critical, but studying language is
really dull for me (A5). I despise studying
vocabulary because I lack the knowledge
necessary to do it properly and fast.
Without the assistance and direction of
my English instructor, I find it impossible
to acquire vocabulary alone after class.
Besides, the interview findings revealed a
lack of explicit purpose planning for
vocabulary development. For instance, I
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make no attempt to increase my
vocabulary. I simply wish to pass the
examination, and I am not a native
English speaker (A6). To be honest, I
rarely set a specific goal for my new
words acquisition. I'm required to study
for another class (after class) and complete
a substantial amount of assignments. As a
result, I frequently dedicate my free time
to studying it when lecturers ask
questions or when an English exam
approaches (A7).

3.2 Discussion

Numerous key topics are
addressed in this research. The majority of
participants had good attitudes toward
LA in the context of English learning. This
finding is consistent with earlier studies
(e.g, Gan et al, 2018; AlMansour, 2016;
Shirbagi, 2010), which indicated that
students generally had good attitudes of
LA and, in particular, when it came to
acquiring English vocabulary. This is
viewed as a positive condition that might
help lecturers increase their efforts and
confidence while teaching language to
their students. In other words, the
favorable attitude of English majors about
independently acquiring English
vocabulary may be viewed as a great
motivator for students to devote
significant time to vocabulary learning.
Cognitively, participants thought that LA
was critical to their English proficiency.
This research demonstrates that EFL
secondary school students are willing to
take ownership of their vocabulary
acquisition. This conclusion is reinforced
by Haddad's (2016) findings, which
indicated that respondents demonstrated
an eagerness and capacity for self-directed
learning. By contrast, Wiraningsih &
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Santosa (2020) discovered that students of
English as a foreign language had a
relatively low understanding of learner
autonomy and readiness to develop into
self-sufficient learners. One possible
explanation is that the participants are
English majors who have spent several
years studying the language. As a result,
they are fully aware of the need to
increase their English vocabulary and the
function of language acquisition in doing
sO.

The respondents, on the other
hand, exhibited neutral emotional
attitudes about LA in terms of acquiring
English vocabulary and negative attitudes
toward LA. Furthermore, because the
standard deviation values do not
converge, many participants may have
positive affective views. This conclusion
contradicts ~ their  cognitive  stance
regarding LA when it comes to
vocabulary acquisition in English. It is
understandable that, while participants
thought that using LA to acquire English
vocabulary was critical and beneficial for
improving their English, they seemed
somewhat hesitant to do so. Numerous
interpretations exist for the findings. The
explanation might be that many people
find it tedious to study English vocabulary
on their own, and so rely on their lecturers
to provide new terms throughout each
class. The second reason might be that the
participants are first- and second-year
students who are unfamiliar with effective
vocabulary acquisition techniques. The
second explanation might be that the
participants lacked independence in their
learning, since almost 70% of participants
reported allocating less than an hour each
day to acquiring English vocabulary. This
study corroborates Caselli & Pyers's (2020)
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results that, while students are ready to
take ownership of their language
development, They prefer to submit to the
lecturers’  authority = and  control
throughout the learning  process.
Intraboonsom et al. (2020) discovered that
when students practice with suitable
language leaming strategies, they may
gradually improve their autonomy by
independently ~ selecting and using
numerous words in a variety of
cdrcumstances. This might imply a
mismatch between participants’
understanding of LA English vocabulary
acquisition and their emotions and
conduct during autonomous English
vocabulary acquisition. The outcome
appears to be consistent with Haddad's
(2016) findings that students understand
the importance of autonomy in
vocabulary mastering yet have a neutral
incentive for extending their English
vocabulary knowledge.

IV. Conclusion

Numerous inferences are possible
from this study. Although participants
believed that LA was critical in learning
English and developing their English
abilities, some individuals supported LA
in the acquisiion of affective and
behavioral English vocabulary. There is a
disconnect between participants’ cognitive
attitudes regarding LA and their
emotional attitudes and conduct toward
LA when it comes to acquiring English
vocabulary. This discovery has a lot of
ramifications. While students are aware of
the critical function of LA in English
vocabulary learning, their engagement in
English vocabulary acquisition (affective
attitudes and actions) is low. As a result,
lecturers must excite learners and illustrate
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how to study the language independently
through the use of English music and
subtitled films. Besides, students should
be taught to plan, establish objectives,
monitor, and evaluate their own
development of English vocabulary.
Moreover, lecturers should be proactive in
monitoring and analyzing students’
English language learning processes in
general, and their acquisition of English
vocabulary in particular. Numerous
constraints apply to these small-scale
studies. First, this study was confined to a
single aspect of LA in the context of
English language learning. Second, this
study enrolled only first- and second-year
undergraduate students. As a result, it is
recommended that future research
include a broad sample of students in
order to generalize the findings to a larger
population.
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